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ABSTRACT

The first references to emotional intelligence appear
in the works of Charles Robert Darwin (Charles Robert
Darwin, 1809-1882), where he talks about the extreme-
ly important role of emotions and notes that emotions
play a major role in the survival and adaptation of a per-
son. At the beginning of the nineteenth century, while
traditional definitions of intelligence included only cog-
nitive aspects of intelligence, researchers were already
recognizing the important role of non-cognitive aspects
as an important aspect in shaping a person’s general
intelligence. In 1920, the American psychologist Thorn-
dike Edward Lee (Thorndike Edward Lee, 1874-1949)
uses the term social intelligence to describe the skills
of social relations, managing and understanding other
people, and twenty years later, American psychologist
David Wechsler, 1896-1981) talks about the influence
of non-intelligent factors on intelligent behavior and
notes that models of intelligence cannot be complete
until these factors are adequately described.

The term “emotional intelligence” was first used by
Peter Salovey and John Meyer in 1990, and this phe-
nomenon was defined as the ability to perceive, ex-
press, manage and regulate emotions.

The concept of emotional intelligence gained pop-
ularity in the US after the publication of Daniel Gole-




man’s book “Emotional Intelligence: Why It Can Matter
More Than IQ”. The work laid the foundation for scien-
tific studies of emotional intelligence.Goleman points
out that emotional intelligence is not an innate talent,
on the contrary, it is a learned competence, the produc-
tion and development of which continues throughout
life, and it is on the effectiveness of learning these com-
ponents that a person’s personal, academic and profes-
sional success depends.

This article deals with the historical aspects of the
scientific study of emotional intelligence. As well as
modern trends in the study of emotional intelligence,
the importance of this phenomenon in human life.

Keywords: Emotional intelligence, Emotion man-
agement, Positive environment, Personal emotional in-
telligence, Communicative emotional intelligence.

INTRODUCTION

The first references to emotional intelligence appear
in the works of Charles Robert Darwin (Charles Robert
Darwin, 1809-1882), where he talks about the extreme-
ly important role of emotions and notes that emotions
play a major role in the survival and adaptation of a per-
son. At the beginning of the nineteenth century, while
traditional definitions of intelligence included only cog-
nitive aspects of intelligence, researchers were already
recognizing the important role of non-cognitive aspects
as an important aspect in shaping a person’s general
intelligence. In 1920, the American psychologist Thorn-
dike Edward Lee (Thorndike Edward Lee, 1874-1949)
uses the term social intelligence to describe the skills
of social relations, managing and understanding other
people, and twenty years later, the American psychol-
ogist of Romanian origin David Wechsler (Wechsler
David, 1896-1981) talks about the influence of non-in-
telligent factors on intelligent behavior and notes that
models of intelligence cannot be complete until these
factors are adequately described.

The concept of emotional intelligence gained pop-
ularity in the US after the publication of Daniel Gole-
man’s book “Emotional Intelligence: Why It May Have
More Influence Than 1Q”. The work laid the foundation
for scientific studies of emotional intelligence. Goleman
points out that emotional intelligence is not an innate
talent, on the contrary, it is a learned competence,
the production and development of which continues
throughout life, and it is on the effectiveness of learning
these components that a person’s personal, academic
and professional success depends.

Emotional intelligence is understood as a complex
construct consisting of three types of abilities.
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1. Identification and expression of emotions

2. Regulation of emotions

3. Using emotional information in thinking and act-
ing.

Each skill type consists of a number of components.
On the other hand, the ability to identify and express
emotions is divided into two components, one is aimed
at one’s own emotions, and the other is at the emotions
of others. The first component includes verbal and
non-verbal sub-components, and the second includes
non-verbal perception and empathy sub-components.
Regulation of emotions consists of two components:
namely, regulation of one’s own and other’s emotions.

The third type of sKills, related to the use of emo-
tions in thought and action, includes components of
flexible planning, creative thinking, diverted attention
and motivation.

Howard Gardner (1943) came closest to the concept
of emotional intelligence, who described intrapersonal
and interpersonal intelligence within the framework of
his theory of multiple intelligences. The qualities de-
scribed by him in this concept are directly related to
emotional intelligence.

The first and famous model of emotional intelli-
gence was developed by Peter Salovey and John May-
er (Mayer, J. D. & Salovey, P). It was by these authors
that the term “emotional intelligence” was introduced.
Emotional intelligence was understood as a complex
construct consisting of three types of abilities: 1. Iden-
tification and expression of emotions, 2. Regulation of
emotions, 3. Use of emotional information in thinking
and acting. Each skill type consists of a number of com-
ponents. The ability to identify and express emotions is
divided into two components, one of which is directed
at one’s own emotions and the other at the emotions
of others. The first component includes verbal and
non-verbal sub-components, and the second includes
non-verbal perception and empathy sub-components.
Emotion regulation consists of two components, it is
the regulation of one’s own and other’s emotions. The
third type of skills is related to the use of emotions in
thinking and acting and includes components of flex-
ible planning, creative thinking, redirected attention
and motivation.

Meyer and Salovey later developed and refined the
presented model, which is reflected in their various
publications. The revised version is based on the idea
that emotions contain information about a person’s
connection to other people or things.

In other words, they “give information” to a person
about the nature of these connections. Connections can
be not only actual, but also remembered and even imag-
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ined. Changes in connections with other people and
things lead to changes in related emotions. Based on
this, emotional intelligence is understood as the ability
to process information contained in emotions: to un-
derstand the knowledge of emotions and their connec-
tions, to think and make decisions based on emotional
information. After analyzing the ability to process emo-
tional information, Salovey and Mayer identified four
components, which they called “branching”. It is im-
portant to note the fact that each component refers to
one’s own emotions as well as to the emotions of other
people.

1. Identification of emotions - includes several in-
terrelated sKkills, such as perception of emotions (i.e.
the ability to notice the fact of the presence of an emo-
tion), their identification, adequate expression, sepa-
ration of their imitations from true emotions. 2. The
use of emotions to increase the efficiency of thinking
and activity - includes the ability to use emotions to
draw attention to important events, the ability to cause
emotions that contribute to solving a task (for exam-
ple, using a good mood to discover creative ideas), the
use of mood swings Ability to analyze different opin-
ions related to the problem. 3. Understanding emo-
tions - includes the skills of understanding emotion
complexes, connections between emotions, transition
from one emotion to another, causes of emotions, ver-
bal information about emotions. 4. Emotion manage-
ment - includes the ability to control emotions, reduce
the intensity of negative emotions, understand one’s
own, including unpleasant emotions, as well as the
ability to solve emotionally charged problems without
suppressing the related negative emotions. Contrib-
utes to personal growth and improvement of interper-
sonal relations.

Other models with a slightly different view of emo-
tional intelligence emerged in the 1990s, known as the
Daniel Goleman and R. Bar-On (Bar-On & Goleman,
1990) models.

D. Goleman (1995) built his model on the basis of
Salovey and Mayer’s (Salovey, Mayer, 1990) early views,
but added several more components to the ones they
identified, such as perseverance, enthusiasm, and social
skills. Thus, he combined Salovey and Meyer’s cognitive
skills related to personality traits.

R. Bar-On’s (Bar-On, 1997) model provides a broad
definition of the concept of emotional intelligence. This
model defines emotional intelligence as all non-cog-
nitive skills, knowledge and competence that enable a
person to successfully deal with various life situations.
R. Bar-On identified five areas of competence that can
be equated with the five components of emotional in-
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telligence. Each of these components consists of several
sub-components:

1. Self-awareness: awareness of one’s emotions,
self-confidence, self-respect, self-actualization, inde-
pendence. 2. Interpersonal skills: empathy, interper-
sonal relationships, social responsibility. 3. Ability to
adapt: solving problems, connection with reality, flexi-
bility. 4. Management of stressful situations: resistance
to stress, control over impulsivity. 5. Elevated mood:
happiness, optimism.

In recent decades, due to the variety of models of
emotional intelligence, it has become necessary to clas-
sify them. Of which, two classification attempts attract
relatively more attention.

John Mayer, David Caruso, and Peter Salovey (May-
er, Caruso, Salovey, 1999) proposed a distinction be-
tween ability models and mixed models. The first type
includes their own model, which explains emotional
intelligence as a cognitive ability, and the second type
- models that consider emotional intelligence as a com-
bination of cognitive skills and personality traits.

Konstantine Vasili Petrides and Adrian Furnham
(Petrides, K. V., & Furnham, A. 2000) presented their
vision regarding this issue. They considered emotion-
al intelligence as an ability (called ability EI or infor-
mation-processing EI) and emotional intelligence as
a trait (trait EI). According to their explanation, the
characteristics of the mentioned model are determined
mainly by the method of measuring the construct, not
by theories. Emotional intelligence as a trait is related
to the assessment of the stability of behavior in differ-
ent situations, so it is possible to use questionnaires to
measure it. Emotional intelligence as a feature belongs
to the traditional psychology of intelligence, therefore
tasks similar to intellectual tests are more adequate to
measure it.

The model of emotional intelligence proposed by
Dmitry Liusin (2000) is interesting. The author defines
emotional intelligence as the ability to understand and
manage one’s own and others’ emotions. To clarify this
definition, we need to consider what the author means
by the skills of understanding and managing emotions.

According to Liusin, the ability to understand emo-
tions means that a person: 1. Can recognize emotion, e.
i. to determine what he is experiencing, as well as oth-
ers. 2. Can recognize emotion, e. i. Determining what
emotion he or the other person is experiencing and
finding a verbal expression for it. 3. Learns the causes
of a given emotion, and the consequences it will lead to.
The ability to manage emotions means that a person: 1.
Can control the intensity of emotions, first of all to slow
down excessively strong emotions. 2. Can control the




outward expression of emotions. If necessary, he can be
emotional at will.

According to Dmitry Liusin, the ability to perceive
and control emotions can be directed at other people’s
emotions. Based on this, the scientist introduces the is-
sue of intrapersonal as well as interpersonal emotional
intelligence. In these two variants, it implies the actual-
ization of different cognitive processes and skills, which
must be interconnected. The researcher presents emo-
tional intelligence as a construct with a dual nature,
which is related, on the one hand, to cognitive abilities,
and on the other hand, to personal qualities, and con-
siders it as a psychological education that is formed
by a person during his life under the influence of var-
ious factors and determines his level of development.
and specific individual characteristics. He considers
questionnaires to be more useful for measuring intra-
personal emotional intelligence, and for measuring in-
terpersonal emotional intelligence it is more correct to
use tasks in the author’s opinion, although at this time
complex methodological questions arise, which are re-
lated to right and wrong answers.

MAIN PART
CONTEMPORARY TRENDS IN EMOTIONAL
INTELLIGENCE RESEARCH

In Georgia, research on emotional intelligence is a
relatively new trend. Researcher Khatuna Marskvishvili
is one of the first who proposed emotional intelligence
from a new point of view. In particular, for the study and
rehabilitation of mental disorders, peculiarities.

For this purpose, he conducted a study entitled: “Re-
lationship between emotional intelligence and mental
disorders”, which in turn consists of three studies:

(a) “Living in a different world: emotion-related
self-perceptions in mental disorders” (Living in a differ-
ent world: emotion-related self-perceptions in mental
disorders);

(b) “The relationship between emotional intelli-
gence and mood disorders” (The relationship between
emotional intelligence and mood disorders);

(c) “Does emotional intelligence predict personality
disorder symptomatology?”

A study conducted by Khatuna Marskvishvili in the
direction of emotional intelligence after the August war
(2010) among temporarily displaced persons revealed
that individuals with emotional intelligence have a low
rate of post-traumatic stress.

The author notes that by understanding emotional
intelligence, it will be relatively easy to find out the na-
ture of mental disorders. Accordingly, the researcher’s
goal was to study the relationship between emotional
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intelligence and mental disorders, because, as we men-
tioned, different dimensions of emotional intelligence
are closely related to the majority of symptoms of men-
tal disorders.

The researcher used the emotional intelligence per-
sonality trait research questionnaire (Georgian).

According to the analysis of the results of the study,
it was determined that the rate of emotional intelli-
gence in patients with mental disorders is significantly
lower than in healthy individuals.

Tamar Jincharadze, a researcher of the relationship
between parents’ emotional intelligence and children’s
self-esteem, emphasizes that the relationship between
emotional intelligence and self-esteem in psychology is
not sufficiently studied, which adds relevance to such
an issue as the relationship between parents’ emotional
intelligence and children’s self-esteem. To achieve this
academic goal, the researcher studied the relationships
between these two phenomena (2015). He used a 153-
item Emotional Intelligence Research Questionnaire,
and used the Dembo-Rubinstein Self-Esteem Ques-
tionnaire, which includes 10 questions, to measure the
self-esteem of adolescents. The results of the research
revealed a positive correlation. According to the results
of the study, there is a positive correlation between the
two variables mentioned above. The research revealed
the following characteristics of parents’ emotional in-
telligence Empathy, emotionality and assertiveness. As
for the connection with children’s self-esteem, research
has shown that in middle childhood, adults are charac-
terized by high self-esteem. According to the author, the
research has practical value in order to regulate prob-
lematic family relationships.

CONCLUSION

According to the studies of the authors listed above,
individuals are born with a general emotional intel-
ligence that determines their potential for learning
emotional competencies. Emotional intelligence is an
ability that is important for observing one’s own and
others’ emotions and feelings, for noticing people’s in-
ner moods, as well as for using the information received
from the point of view of thinking and behaviour man-
agement.

In conclusion, we can say that according to the mod-
el of social-emotional intelligence, emotional intelli-
gence is a set of interconnected emotional and social
competencies, skills and habits that determine how
well an individual presents himself and how well he
knows his strengths and weaknesses, how he copes.
daily needs and how he establishes social relationships,
how he accepts challenges and burdens.
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